William Fletcher
Primary School

Behaviour Policy

Policy Name Behaviour Policy

Frequency of review Annually

Written September 2025
Written by Claire Martin
Reviewed June 2026

Next review date June 2027




School Aims

e To create a nurturing community that promotes respect, honesty and compassion;

e To create a learning environment that promotes determination and resilience; courage;
e To celebrate high standards through excellence, creativity and curiosity;

e To create an environment that promotes leadership, engagement and cooperation.

“A focus on adult behaviour is the only responsible approach. Emotionally mature adults are flexible enough to change, to
be present in the toughest moments and to judge slowly. They are patient, encouraging and kind. Through the fog of
anger they keep everyone sdfe. In the calm light of day they build rapport and emotional currency. Their expectations are
always high and they will never drop their own standards because of the poor behaviour of a learner. The adults who
work with the most difficult behaviours are always in control of themselves before they attempt to take control of others.
Build a school that is full of them and there are no limits to achievement.” (When the Adults Change Everything Changes)

Inclusivity is at the heart of all we do; as a school, we deploy all resources effectively to provide every child with an equal
opportunity to succeed. This is achieved through the early identification of barriers to learning; identifying why children are
not achieving their potential and then putting in compensatory measures to support the child.

Our priority as a school is to ensure that all children are offered access to appropriate, age-related curriculum content,
regardless of background or needs. We believe this is best achieved through high quality teaching.

The values underpinning our relationships with the children in our school and with other members of staff are vital to ensure
an atmosphere of trust and mutual respect. The vision and ethos of the school will be contributed to daily by all members of
the school community through:

e providing a safe, calm and effective working environment in which each child can produce their best work

e providing a welcoming environment where respect is fostered, dignity upheld and where everyone feels safe
e providing positive role models

e valuing pupils as individuals, celebrating their successes and allowing them to learn from their mistakes.

e all stakeholders having high expectations of behaviour

e focusing on positive behaviour, by using positive comments and rewards publicly

e offer opportunities for children to reflect on unexpected behaviour incidents in private and with dignity

® ensuring a consistent approach to rewards and consequences by all adults

e supporting children to recognise and talk about their feelings

e ensuring guidelines are explicit for children, staff and parents on expected and unexpected behaviour and the
consequences for this

e ensure that the UN Convention on the Rights of the Child are at the heart of the school’s ethos and culture to
improve well-being and develop every child’s talents and abilities to their full potential.

® recognising the rights of all members of our school community, and commitment to the responsibilities that we
each have



This school is committed to safeguarding and promoting the welfare of children and expects all staff and volunteers to share
this commitment. We recognise that all behaviour is a method of communication and that behaviours should be interpreted
whilst taking into account age-appropriate responses and SEND.

We refer to behaviour using the terms ‘expected behaviour’ and ‘unexpected behaviour’. We define these terms as:

Expected Behaviour: the things we do and say that are friendly, helpful and respectful to others. Doing what is expected is
based on where we are and who we are with. For example, it is expected for a child to make a joke during playtime but not
while in the middle of a test.

Unexpected behaviour: These are the things we do or say which make other people uncomfortable and are not respectful
or helpful to others. For example, it is unexpected for a child to be excited and physically energised during a core lesson.
Unexpected behaviours are also different depending on who the child is with and where they are.

Roles and responsibilities - teachers, children, parents and wider community

For a school to enable good, positive behaviour, there needs to be a recognition of the key stakeholders and the roles and
responsibilities they have, so that all children feel safe and accepted even when an unexpected behavioural choice has been
made.

All Staff will:

understand that every adult has responsibility to positively support every child in the school

® recognise that behaviour is a form of communication
establish positive, caring relationships

e listen to pupils and ensure professional curiosity, especially when behaviour is unexpected, seeking to understand
any underlying influences on behaviour and noticing non-verbal cues and signals that may be an early indicator of
emotional dysregulation

e model calm, respectful and honest behaviour

e provide a challenging and stimulating curriculum, including SMSC designed and adapted to encourage all children to
reach the highest standard of achievement

® recognise and be aware of the needs of each individual child according to ability, aptitude and contextual needs,
treated pupils fairly and consistently

e follow a positive approach where good behaviour is recognised and rewarded, including publicly where appropriate

e consistently follow the behaviour policy and whole school reward/consequence systems taking care to make these
explicit and carefully explained to pupils

e establish clear classroom routines, rules and procedures e.g. lining up and walking silently to assembly
ensure a tidy and secure school environment

e record relevant incidents using school procedures, including safeguarding procedures (refer to Safeguarding and
Child Protection Policies)

e use Zones of Regulations as a framework for promoting emotional literacy, explicitly teaching children to use the tools
and language required to self-regulate

e deliberately engage with children with purpose, e.g. in the dining hall ensuring children are holding cutlery properly

3



use Zones of Regulations, Nurture strategies of VRFs to support emotional regulation and behaviour

Teachers will:

discuss concerns regarding pupils’ behaviour with parents/carers when changes to behaviour are first noticed

Senior Leadership will:

provide clear guidelines/policies on behaviour, rewards and consequences
support the staff in following policies and procedures

monitor the implementation and effectiveness of behaviour management
provide access to advice and training regarding behaviour management
ensure that the standard of behaviour of pupils is acceptable

promote self-discipline and proper regard for authority

provide clear guidelines/policies on all forms of bullying

ensure the health, safety and welfare of all children in the school

make decisions regarding breaches of the behaviour policy

seek support from external agencies where appropriate

refer to the exclusions policy

Parents can support their children by:

ensuring that their children attend school every day

ensuring children have adequate sleep each night

supporting and following the Behaviour Policy

providing for their child’s physical and emotional needs, so that they come to school ready to learn
attending routine parental meetings

informing the school of changes in home life

if concerns arise regarding a pupil’s behaviour, working with the school to address this; e.g. following agreed
consequences, attending meetings, accessing support from school staff

allowing time to support their children with homework and providing a calm, purposeful environment to work in
supporting children to achieve any education targets set by the school and being involved in any support programme

celebrating ClassDojo achievements

Pupils will:

listen to and treat others with respect, upholding the rules and values of the school
be responsible for their own learning

attend school regularly and on time

develop their independence

use the tools and language of the Zones of Regulation

Proactive Strategies:

Our approach to managing and promoting good behaviour is founded on the principles of prevention. All staff are trained
and expected to adopt a multitude of agreed strategies into their repertoire for behaviour management. We believe that if



we use the right strategies in the right situations, then we will maintain a standard of excellence. The strategies we use are
the following:

Health and Relationships Education (HRE) and Spiritual, Moral, Social and Cultural Development (SMSC) curriculum
Oxfordshire County Council Offer

Use of scripts

Use of Vital Relational Functions (VRF’s)
Zones of Regulation

Rewards for expected behaviour

Explicit teaching of expected behaviours

Nurture programme
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Targeted and Specialist Provision (small group and individual interventions)
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. Restorative ‘Mend it Meetings’ for children who have experienced conflict
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. Pastoral Support Plans (PSPs)

1. HRE and SMSC curriculum
The school’s high-quality HRE and SMSC curriculum is central to the development and growth of our pupils. These carefully
planned curricular support pupils’ ability to recognise the difference between right and wrong and to readily apply this
understanding in their own lives, recognise legal boundaries and in doing so, respect the civil and criminal law of England. It
provides pupils with opportunities to understand the consequences of their behaviour and actions. Further it offers pupils a
range of opportunities to understand and explore a range of social skills in different contexts, for example working and
socialising with pupils, including those from different religious, ethnic and socio-economic backgrounds. Further details
included in our HRE and SMSC planning.

2. Oxfordshire County Council offer

The school has developed an offer collaboratively with teachers and with input from Educational Psychologists, Speech and
Language Therapists, and Oxfordshire County Council SENSS Communication and Interaction service.

3. Use of Scripts

These scripts are suggestions. The ‘theme’ or approach is about noticing a child’s unexpected behaviour and practising
professional curiosity, understanding whether they are communicating an unmet need or choosing an act of defiance. The
scripts adhere to the principle by using positive comments and rewards publicly, whilst giving time to reflect on unexpected
behaviour incidents in private and with dignity.

Script 1: To be used when an unexpected behaviour first occurs.



. I’'ve noticed that... (your looking very sad / you do not want to come to your table / you are standing very
close to me / you are telling me that you are feeling poorly etc.)

o I wonder if... (you are feeling anxious about being back in school / worried about your Mum / feeling sad
that you can’t play with our usual toys / finding our new rules frustrating etc.)
. I imagine that... (you have lots of energy to get rid of / your tummy might feel tight / you would really like

to play with xxx / thoughts or pictures keep popping into your mind about the time when xxx / you would love a big
hug with your Dad right now etc.)

. I wonder how we can help you to do x and to feel (safe) here? Suggest a tool e.g. Take 5 breathing /
reading your book / sitting quietly / go for a walk outside in your bubble space / do some sensory circuit activities /
tell me what’s wrong etc.)

Script 2: To be used when an unexpected behaviour continues
e (Discreet 1:1 conversation) (Name) | have asked you to xxx and tried to help. Your behaviour is not following my
instructions or the rules. This is your warning. If you do not xxx, you will need to (sit in our Quiet Space / Thinking
Space / finish your work with me at xxx instead of playtime etc.)

Script 3: To be used when the unexpected behaviour persists, and support is needed.
e (Name) | have given you a warning and time to follow my instruction. You are still not xxx. | am calling for Mr / Mrs
XXX.

4. The use of Vital Relational Functions (VRFs)

There are key ways to be in relationship with a child that contribute positively to the development of a significant
relationship and to the development for the child of a healthy sense of self. These are known as the Vital Relational
Functions (VRFs), sometimes called the Vital Adult — Child Regulating Functions (VA-CRFs). They are drawn from the
teachings and findings of some leading commentators on emotional, psychological and child development (Sunderlandl
2003/2006/2007; Kohut2 1984; Stern3 1998). These skills, when provided within a significant relationship with an adult, will
provide a relational basis for a child’s emotional, social and neurological development.

Attune: Be alert to how they are feeling: demonstrate attuning to their emotional state showing you can catch how they feel
through facial expression, body language, gesture, noises: ah, oo, oh, mm, eek etc. Demonstrate that you understand the
intensity, pitch, pace, volume, expansiveness or spatial experience of the child’s emotional state.

Validate: Be alert to the child’s experience: validate their perspective/experience/feeling. This needs to happen before you
move to help them regulate it. This is the beginning of being able to think about feelings. Avoid reassuring, persuading
otherwise, contradicting.

Contain: Be alert to how they are feeling: demonstrate containment. Show that you catch and understand the
pitch/intensity/quality of their feeling or mood and that you can bear it. Make their deep distress, raging anger or painful
sorrow a survivable experience. Catch it, match it and digest it by thinking about it and offering it back, named, in small
digestible pieces. This will make bearable the strongest emotional state. This shared experience builds trust for the child: in
you, in adults and in the world.

5. Zones of Regulation

This is a systematic, cognitive approach used to teach children how to regulate their emotions by categorising feelings and

states of alertness into four concrete coloured zones. The Zones of Regulation framework provides strategies to teach

children to become aware of and independent in recognising, naming and choosing a ‘tool’ to manage their emotions and
6



impulses, thereby improving their ability to solve potential conflicts. There is a consistent approach to the use of the Zones
of Regulation through the school, the language and visual supports of Zones are referenced by all adults throughout all key
stages, therefore reducing Cognitive Load. Refer to the SEND policy for guidance on how to implement the Zones from Early
Years to Year 6, including the use of classroom display, visuals on staff lanyards, toolkits and emotions vocabulary.
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6. Rewards for Expected Behaviour:

A high standard of behaviour is the basic requirement and standard expectation of all pupils and adults in our school. These
are modelled by staff and are underpinned by our school values. These values are excellence, compassion, cooperation,
leadership, honesty, curiosity, courage. Resilience, creativity, respect, determination and engagement. The true reward for
excellence in behaviour is success in school and the holistic well-being and development of the whole child so that children
are confident, high achieving and desire success.

The expectation in our school is to make the right choices. Although this is the motivating factor in our school, we
understand the power of incentives and strategies to encourage children to make the right choices. These include:

e Positive comments/praise linked to the school values — verbal or written.
e Sharing good work/examples of good behaviour.
e Dojo points in class for achievements linked to school values.



e Values Stickers ‘Ask me about how | showed ......... today.’ stickers to notable examples of values being shown by
children.

e Dojo points add up to school certificates which are given out to individuals on a weekly basis

e Certificates — e.g. Star of the Week, Star Writer, Star Reader, Star Mathematician

e Positive feedback to parents - verbally or Dojo.

Dojo certificates/rewards order:
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7. Explicit teaching of expected behaviour:

Expected behaviours are explicitly taught to children to ensure children understand appropriate behaviours for learning. E.g
sitting up straight, taking pride in their appearance and uniform, facing forward. Positive behaviour is reinforced by the
common language of excellence, excellence posters are displayed in every classroom and in shared areas to reinforce

expectations.
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8. Nurture:

The school is able to offer a nurture programme, delivered through nurture groups providing targeted, short term support
for children helping them develop emotional resilience, self esteem and social skills essential for learning. There's a strong
emphasis on language development, ensuring children can both understand and express their feelings effectively. These
programmes are built on The Six Principles of Nurture, emphasising a safe, nurturing environment, the importance of
relationships, clear communication, and understanding behaviour as communication.

Approaches are shared with parents and the rest of the staff. This approach is based on advances in neuroscience,
attachment theory and child development.

9. Targeted and specialist provision:

Some children are not ready for a whole day of academic input due to social and emotional issues, SEND or trauma. Our
targeted and specialist provisions are developed to provide the small number of children who fit this category with the
social, emotional and mental health support they need. These small group of individual sessions are planned and delivered
by trained adults.

10. Restorative sessions for children who have experienced conflict (Mend It Meetings):
Restorative sessions will take place alongside an appropriate consequence, this process does not replace a consequence.
‘Mend it Meetings’ are most effective when held after a child or children have completely de-escalated. This may mean that
the ‘Mend it Meeting’ happens much later in the day and at a separate time to the child’s consequence. An adult is the
facilitator within the session using the following questions to structure the conversation, supporting a small group where
appropriate.

e What happened? — Allow the child to tell the whole story from their point of view.

e What were you thinking when...? — Go back to different points of the story and ask what they were thinking.

e How were you feeling when...? After asking what the child was thinking, ask them how it made them feel.
Remember that our thoughts influence how we feel, and the way we feel will affect our actions and choices.

e Who has been affected? How? — Encourage the child to think of the wider ‘ripple effect’ e.g. my teacher’s children
might be affected because now she’ll be late home.

e What do you need to move forward? — Encourage the child to refer to the needs of others along with their own
needs and how those need could be met.

11. Age and developmentally appropriate consequences for unexpected behaviours

While we focus on positive rewards, we acknowledge that some behaviours are not consistent with the rights and
responsibilities discussed above.

For our school community and relationships to thrive, it is important that children and adults consider the impact of their
own behaviour on others. This restorative reflection is addressed through Mend it Meetings paired with a consequence.
Understanding that there are consequences for behaviour choices is important preparation for adulthood.
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Consequences are used as appropriate for the age and stage of the child, based on the severity and frequency of the
behaviour. It is always expected that children learn to manage their feelings so that they can make good choices about their
behaviour, and to ensure a safe and purposeful school is the ‘standard’. It is essential that parents support the school’s
actions. If parents have concerns about the actions of the school, they should initially discuss this with the Class Teacher. If
parents feel the concern has not be resolved through communication with the Class Teacher, they should then approach the
Senior Leadership Team. If the concern remains, they should contact the Governing body. If these discussions cannot resolve
the problem, a formal grievance or appeal process can be implemented using the complaints procedure.

The following behaviours, therefore, are not expected:

Behaviour managed within the classroom by the teachers and learning assistants.

Behaviour Suggested Strategies

Disruption Verbal reprimand/warning

Ignoring requests/instructions Reminder of the rules with time allowed to process
Unkind words against others Ask the child to move to another seat/space
Leaving the room without permission ‘Time out’ away from the rest of the class/group
Unsafe behaviours or threatening these Loss of playtime (whole or part)

Misuse of school property Informal contact with parents/carers
Unfinished/poor quality work Verbal/written apology

Behaviours that may require teacher led sanctions and follow up with parents - may require a Behaviour Investigation
Form.

Behaviour Suggested Strategies

Unsafe behaviour that could cause harm

Repeated refusal to follow instructions

Repeatedly stopping other children’s learning
Inappropriate language choices (written/verbal)
Damaging school property/others’ belongings Repeated
Unkind words against others (random not targeted)

As above

Referral to SLT for advice

Formal contact with parents/carers
Withdrawal of opportunity to attend clubs

Behaviours that may require SLT involvement and support and likely to need a Behaviour Investigation Form

Behaviour Suggested Strategies
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Deliberate intent to cause harm to others

Continued refusal to follow instructions As above

Serious challenge to safety, authority or learning Internal exclusion
Serious and deliberate damage to school property or Fixed-term exclusion
others’ belongings Permanent exclusion

Bullying, racist, homophobic, sexist or ability led comments
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Behaviour Flowchart
‘Praise in public, chastise privately’

The school adopts a prevention is better than cure policy — behaviour is communication. If a child is displaying unexpected
behaviour, this is to be dealt with by the class teacher who will adapt provision to minimise the risk of unexpected
behaviour continuing. SLT will be called for in certain circumstances.
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12. ABCD Analysis

Antecedent, Behaviour, Consequence and Deliberation Analysis captures patterns of observed unexpected behaviour
easily and clearly. This enables staff to analyse the communication within the behaviours e.g. what leads to a behaviour,
and whether a particular response may be increasing or decreasing the likelihood of it happening again.

13. Risk Assessment and Inclusion Support Plan (ISP)

A risk assessment will be completed for children displaying unsafe behaviours which may cause harm. The Risk
Assessment is completed by school staff in partnership with parents/carers and drawing on information, advice and
guidance from any external agencies involves with the child. The plan enables all to staff improve practice in relation to
the assessment and management of a risk posed by children with challenging unexpected behaviour.

The Risk Assessment functions as an Inclusion Support Plan and seeks to establishes what the child is trying to
communicate through their behaviour by reflecting on triggers for disengagement and developing strategies to reengage
the learner. The intent is that the Risk Assessment and Inclusion Support Plan increases inclusion of the child through
developing a shared understanding and awareness of the child’s needs and potential triggers for behaviours that
challenge. A Risk Assessment and ISP may be introduced following internal exclusions or a serious behaviour incident. This
is reviewed weekly with key adults in school alongside parents/carers with the aim to work towards agreed outcomes to
ensure the child makes positive progress with reducing incidents of unexpected behaviours.
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14. Pastoral Support Plan (PSP)

The Pastoral Support Plan involves frequent meetings between key staff members and parents/carers to set achievable
positive behaviour goals towards an acceptable outcome in a period of time. A PSP may be introduced following
exclusions or a serious behaviour incident with the purpose of reducing the risk of a Permanent Exclusion.

Serious Breaches of the Behaviour Policy:

In cases of serious breaches of discipline, the child / children should be sent to the Senior Leadership Team immediately.
Internal exclusions will take place with in designated space and children will be supervised by a member of SLT.

In such cases it is the policy of the school to ask parents to attend a meeting in order to work together with the school to
find an acceptable solution. Handover and briefing of situations must be done discreetly and never in front of the child.

Serious breaches include:

e Intentional harm to others.

e Continued refusal to follow instructions from school staff.

e Serious challenge to safety, authority or learning.

e Serious and deliberate damage to school property or others’ belongings.

® Leaving the school premises without permission.

e Bullying

e Remarks regarding hostility/negativity towards any of the nine protective characteristics: age, race, disability,

religion or belief. Sexual orientation, gender or gender reassignment, pregnancy or maternity, marriage and civil
partnership

Serious breaches of the behaviour policy may lead to exclusion. Exclusion is never used lightly and will only be used when
all other sanctions have failed and/or for serious breaches of the behaviour policy. Exclusion may also be used when it is
considered that allowing the pupil to remain in school would be likely to harm the education or welfare of the pupil or
others in the school.

Exclusions can take the form of internal exclusion, where the child works away from his/her class but remains in school,
fixed term, where children are excluded from the school site for a set period of time, or permanent exclusion, where
children will not be able to return to this school. Procedures and policies regarding exclusions are contained within DFE
Exclusions Guidance, which is available on request.

Positive Handling/Physical Intervention

All staff recognise that the use of restrictive physical intervention is the last in a range of strategies available to secure
pupil safety/well-being and also to maintain good order and discipline. This policy should therefore be read in conjunction
with the Physical Interventions Policy and the Safeguarding & Child Protection policies.

Physical intervention refers to any method of responding to behaviour which involves some degree of direct physical
force to limit or direct movement.



Physical intervention operates along a continuum, ranging from:

Non-restrictive when minimal contact is used to e.g. guide movement or employ a safe breakaway technique to
restrictive when free movement is prevented e.g. physically blocking someone’s path or actively holding them.
Restraint is the intentional restriction of a person’s voluntary movement or behaviour, in effect it temporarily
restricts their liberty. It must only be used to protect a child from harming themselves or others or seriously
damaging property.

Physical intervention may be planned i.e. an agreed part of a child’s written risk assessment in response to predictable,
repeated behaviour or emergency in response to unforeseen events.

Any use of restraint must be recorded as described in the Physical Interventions Policy.

Equality and Behaviour

In accordance with the Equality Act (2010), we recognise that all children should have equal and fair opportunities and
treatment, regardless of race, gender, disability or other individual differences. We respect all children’s right to learn in
a safe environment. We will, however, consider individual children’s needs and circumstances when applying the
behaviour policy to incidents. We will work to ensure that children’s individual needs, including Special Educational
Needs, are being met within school, in compliance with SEND 2014.

Monitoring and Review

The Heads monitor the effectiveness of this policy on a regular basis and also reports to the Governing body on
the effectiveness of the policy and, if necessary, makes recommendations for further improvements.

Heads will keep a record of category of behavioural incident and report termly to the Governors.

Sometimes we may need to share information and work in partnership with other agencies when there are
concerns about a child’s welfare. We will ensure that our concerns about our pupils are discussed with his/her
parents/carers first unless we have reason to believe that such a move would be contrary to the child’s welfare
and will remain within the GDPR guidelines.

This policy should be read in conjunction with the anti-bullying policy, physical intervention policy, DFE exclusions
guidance and child protection policy.

The Governors review this policy annually. The Governors, may however, review the policy earlier than this if the
government introduces new regulations, or if the Governors receives recommendations on how the policy might
be improved.



Appendix 1

BEHAVIOUR INVESTIGATION FORM

Pupil Incident date
Year Investigated by
Class Date

Form completed by

Class teacherinformed Yes

No

PP Student Yes

No

Exclusion authorised by (SLT only)

Incident Location (you may tick more than one)

Front of School O Sports Field O Classroom
Car Park O Hall O Corridor
Playground O Assembly Room O Cloakrooms
Ball playground O Stairwell O Toilets
Trip/ Fixture O Other (details) O
Off site (location).........ccccceuunnn. L0 e

Time of Incident
Before school O Breaktime O After school
[=TS1:To] o [ Lunchtime O Other

Incident Type

Verbal abuse/threatening behaviour (against adult or




Persistent disruptive behaviour
Please specify if defiant or disobedient.............ccccceuuenn.n.

O
Bullying (Please indicate type e.g. racial, homophobic
physical, cyber/texting, verbal, sexual ...........ccccocevveveniinninnns
Damage O Prejudice/ abuse O Other O
Brief account of incident
Exclusion reason
(exact wording will be used in letter)
Written Staff Statements required? [OYes [INo
Written Pupil Statements required? [IYes [INo
Written Statement/s attached? LYes
Please list names of students/staff who have provided Please indicate if statement is written or verbal.
written/verbal statements:




Date when exclusion starts

Final date of exclusion

Number of days
(SSB disciplinary panel for 15 days or more within one term)

Internal Exclusion Date Internal Exclusion Staffing

Date/time of Reintegration Meeting

Parent/carer to be telephoned by.........................

Contact made Yes/NO WIith (Name).......cou oo
Date/time.......ooniieiiiiii e




Appendix 2

Staff Statement Form

Staff name:

Pupil name:

Date:




Appendix 3

Pupil Statement Form

Pupil name:

Incident Date:

Pupil class:

Pupil’s teacher:

Describe what happened.

Remember to add the names of people involved and people who saw what happened.

Written by:

Staff initials who is investigating:
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Appendix 4

ABC analysis

An ABCD of behaviour; an example proforma

Bryony Landsbert, Educational Psychologist (October 2012)

Name of child................... ....... Name of Teacher....................

Day and
date

Time

Antecedent

What was happening before

the behaviour occurred?

Behaviour
What did the child do?

Consequence
What happened next?

What was the possible benefit
to the child of behaving like

this?

Deliberation
What might the child
have been seeking to

get/avoid through using
this behaviour?
What about this
situation might have
contributed to the
behaviour?
What could | change to
help make this kind of
situation more
manageable for the
child?
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Appendix 5: ‘Mend it meeting’: Zones of Regulation Thinking Frame

My Zones Reflection Name:

Name of adult helping me reflect:

Date:

Am | calm enough to discuss what
happened? Which zone am | in now?

If not, how am | going to calm down now?

Have | had at least a 20 minute gap
between the incident and the reflection
stage?

What was my trigger?

CAUTION!
TRIGGERS AHEAD

What was the size of the problem? Did my
reaction match it? Yes / No

Size of the Problem

Which zone was | in?

Was my behaviour expected for the
activity?

What were some expected behaviours?

Did I try any tools to help me get back to
the expected zone? Did they work? If
not, why not?

How do we need to adjust my individual
toolkit to help me in a similar situation?

This can be done straight onto the
individual toolkit and a copy attached

H
( . Toolbox

e v ne
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