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William Fletcher Primary School

READING POLICY

William Fletcher School is a Rights Respecting School, this policy reflects Articles 3 (best interests of the child),
17 (access to information), 28 (right to education) and 31 (rest, play, culture, arts) of the UN convention on the
rights of the child.

William Fletcher Primary School Reading Policy

At William Fletcher Primary School we are committed to shaping lifelong learners who have a deep
enjoyment for reading; we recognise it as a core component of every child’s education. Reading is a
key life skill regardless of children’s background and attainment; competence in reading is the key to
independent learning and is at the centre of our curriculum, it is given a high priority by all staff in
recognition of its intrinsic values for enabling children to be successful learners.

Aims and intentions

¢ Place reading and books at the centre of our curriculum

¢ Instil children, whatever their background, with a lifelong love of reading; share with them an
enthusiasm for literature and help children to recognise the value of reading as a life skill

¢ Encourage children to become motivated and independent readers who read for pleasure by
introducing them to high quality books and texts, from a broad range of authors and genres.

¢ Develop children’s confidence, fluency, and independence when reading a wide variety of text types
including non-fiction, fiction, poetry and drama

¢ Develop children’s abilities to reflect on; have an interest in and to be critical of what they have read
* Develop research skills, using texts and ICT

¢ Enable children to become informed and discerning users of the internet as an integral facet of their
literacy research skills

* Encourage care and ownership of books

Objectives

Reading is closely linked with writing, speaking and listening as well as understanding throughout the

wider curriculum. Children become successful readers by using a range of strategies to understand the

meaning of the text.

We believe that literate children should:

* Read with confidence, fluency and understanding

¢ Be taught the full range of reading strategies, including: decoding and blending through phonic
knowledge, sight word recognition, vocabulary, inference, prediction, explaining, retrieving,
summarising and sequencing

¢ Develop these through whole class, shared, guided and independent reading activities and have
their progress in fluency, expression and progressive comprehension skills tracked

e Correct their own mistakes



¢ Have an interest and curiosity in words and their meanings, developing a varied and rich vocabulary
¢ Read a range of genres in fiction and non-fiction and become familiar with different genres and
their key purposes, stylistic features, vocabulary and techniques

¢ Use conventions of library organisation and ICT systems to access texts to locate information

¢ Through reading and writing, develop their own powers of imagination, inventiveness and critical
awareness

¢ Discuss books with reference to author, illustrator, genre, theme and characters, to express personal
responses with increasing fluency

» See the reading process being modelled by their teacher and take part regularly in activities with
the whole class, in a small group or individually

¢ Understand the alphabetic code and spelling system and use this to read and spell accurately

¢ Have a suitable technical vocabulary through which to understand and discuss their reading

¢ Be interested in books, read for pleasure and evaluate to justify their preferences

Teaching strategies

We believe that word recognition and language comprehension go hand in hand. Children need to

learn word reading skills through being taught:

¢ Phonics knowledge (phonemic awareness, blending skills and GPC knowledge)

» Repetition and teaching of ‘harder to read and spell words’

* Whole class or group guided reading strategies such as — paired reading, echo reading, choral
reading, modelled reading with expression and use of the punctuation

These strategies will help children develop their fluency, leading to automaticity.

We teach language comprehension skills through:

¢ Our daily whole class reading lessons

¢ Reading to and with children and children reading by themselves

* Pre-teaching of texts to help children understand vocabulary and meaning (particularly for our
disadvantaged children)

ELS Phonics

Phonics is taught daily in EYFS and Year 1 and, where applicable, in Year 2 and Key Stage 2, using the
Essential Letters and Sounds validated scheme. Most children are taught and learn in year groups. This
promotes a consistent and systematic approach to the learning of decoding and blending words. Any
children who find the learning of specific sounds difficult, will receive additional Essential Letters and
Sounds interventions to help them.

During phonics sessions, the children will:
*  Revise and revisit previously taught sounds
* Learn new sounds
*  Apply these new sounds to their reading and writing
* Recognise ‘harder to read words’

After learning a new sound, children are given decodable reading books which include that sound, to
take home and apply their learning.



CUSP Reading
At William Fletcher School we follow the CUSP scheme of work for reading. In Years 1 and 2 the children
will have three whole class reading lessons a week and in Years 3 to 6 the children have five whole class
reading lessons. The CUSP Reading curriculum is built on three core pillars:

1. Explicit vocabulary instruction

2. Prosodic reading (explicit teaching of fluency)

3. Thinking hard

Reading competencies are progressively and systematically mapped. Diverse representation is evident
in the thematic mapping document. Pupils read whole texts (books) on days 1/4/5 of each week which
have been thematically mapped out (see appendix 1). On days 2/3 of each week, they read
supplementary texts. These are written to enhance pupils’ understanding of the core text and ensure
that pupils read a broad range of text types.

Each day focusses on a different reading competency (prediction, inference, summarise, vocabulary,
retrieval and understanding themes). Questions are deliberately varied to help children think hard
about what they have read. Reading fluency is explicitly taught as one of the three parts of every
lesson. We use a range of prosodic reading strategies in reading and across the curriculum. These help
to ensure that every pupil is able to access high-demand literature, regardless of their decoding ability.

Each lesson follows a similar format — -
Explain
- Example
- Attempt
- Apply
- Challenge

The CUSP reading curriculum starts in EYFS where the children have a structured story time, with texts
that introduce pupils to the language, ideas and concepts of the CUSP curriculum.

Other opportunities for reading
As well as our Essential Letters and Sounds Phonics and CUSP Reading schemes, the children are also
taught and exposed to reading in other forms across the school. These can include but are not limited
to-—

- Independent reading

- Guided reading in small groups

- 1to 1 reading with an adult

- Small targeted group reading comprehension focus

- Comprehension focus in foundation subjects

- Teachers reading to the class

- Accessible school library with regular visits to choose from a wide range of texts

- Taking home additional books (particularly in EYFS and Year 1 alongside their phonics

decodable book — for example a picture book or book which focusses on rhyme)

Home reading and Reading Diaries

In EYFS, Year 1 and, where applicable, in Years 2 to 6, children are given decodable books to read 4
times throughout a week based on the sounds they have been learning in the ELS validated scheme.
As well as this, where applicable, children may take home a banded book to match their current level



of reading and are given opportunities throughout the week to change these. Children who no longer
need a banded book can begin to choose their own books to read, with guidance from the teacher.
The children are also given the opportunity to regularly visit the school library and take home a book
from there.

Ideally children will read every day however, we expect a minimum of at least 3 times a week. Every
child has a reading diary to record what they have read. Lower down the school this can be filled in by
a parent/carer or the child however, higher up the school, we would expect the children to fill this in
themselves and write comments about the book they have read. As the reading diary is filled in, every
25 nights the child reads, they receive a raffle ticket to enter a termly prize draw.

The Reading Environment

All school areas provide a print rich environment. Each classroom has a book area with reading displays
or areas. The school library has a wide range of rich reading materials including picture books, poetry,
fiction and non-fiction including reference books; children visit the library regularly where they are
given time to browse and choose books to read in school and at home.

Additional support
Class teachers and the Senior Leadership Team monitor children’s progress very carefully using
assessment data, observations, and feedback. In some cases where children are experiencing
difficulties or need challenging further, reading interventions are put in place. Some of the
interventions that may take place are:

* ELS Phonics interventions in EYFS and KS1

*  Small comprehension-based group work in KS2

As well as reading interventions there are regular volunteer readers who read with children that need
extra support.

Assessment
Classes and Key Stages will use different formative and summative assessments to monitor the
progress of the children. These can include:

* ELS termly assessments of phonic knowledge

* individual children’s word recognition of ‘harder to read/spell’ words

* standardised reading tests

Parental involvement

Co-operation and support from parents and carers is essential if a child is to become a successful and
competent reader. At William Fletcher Primary School, we work hard to develop a strong partnership
between home and school. When a child is in EYFS their parents and carers are invited to a meeting to
learn about the school’s approach to phonics and reading and how they can support their child at
home in this area. They are also sent home demonstration videos modelling segmenting and blending.
Parents and carers are actively encouraged to regularly read with their child at home; this continues
all the way through their child’s time at William Fletcher. To further support parents and carers with
home reading, we support parents by discussing areas such as: phonics, reading progression, reading
for pleasure, practical ways to help children with reading and reading tests.



Reading for pleasure

Reading is promoted across the school through various activities. We have author visits (including
virtual meetings), we hold reading challenges/events and displays, celebrate World Book Day, take part
in poetry recital competitions and visit local libraries. We have after-school book swaps where children
can donate books and take home a book. Older children will visit younger children and share books
and stories with them. The children are also encouraged to visit the school library once a week to take
home a book.

Equal opportunities
In line with the school’s Equality and Inclusion policies we believe that all children are entitled to high
quality teaching and learning.



Appendix 1

Year 1: Thematic mapping

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Beegu:
Contemporary narrative
picture book

The Storm Whale:
Contemporary narrative
picture book

The Tale of Peter Rabbit
Heritage text and

Archaic language and
anthropomorphism

Here We Are
Contemporary narrative
picture book

Guide to understanding our
place in the world

There’s a Rangtan in my
Bedroom
Contemporary narrative
picture book and information
text

Highlighting issues around

The Lion Inside
Contemporary rhyming
narrative poem

Highlights differences in how
we make our voices heard

Where the Wild Things Are:
Classic picture book

The Owl and the Pussycat
Edward Lear:
Heritage poem and seminal
poet
Archaic language and
nonsense words

Aesop’s Fables — The Boy
Who Cried Wolf:
Heritage text
Story with a moral
Essential cultural reference

Look Up!
Contemporary narrative
picture book
-black protagonist who
aspires to be an astronaut

Reference to
Themes of family, siblings,
self-doubt and enthusiasm

Chocolate Cake
Michael Rosen
Humorous contemporary
poem
Themes of temptation, over-
indulgence and forgiveness

And Tango Makes Three
Contemporary narrative
picture book and information
text

Aesop’s Fables — The Hare and
the Tortoise
Heritage text

Story with a moral

Essential cultural reference

The Proudest Blue
Contemporary narrative picture

0ok
-Muslim protagonist and
author
Narrates a child’s first day
wearing a hijab

Year 2: Thematic mapping

1

Vibrant images, gentle narrative
Themes of love, family and loss

Aesop's Fables — The Goose that
laid the Golden Eggs
Heritage text
Story with a moral
Essential cultural reference.

Builds on study of The Owl and
the Pussy Cat in Y1

Coming to England
Contemporary narrative picture
book
[8malg}lack protagonist and
author.
Tells the true story of Floella
Benjamin’s|

lifetime including Mary Anning,
Rosa Parks and Frida Kahl

Mrs Noah’s Pockets
Contemporary narrative picture
book

(lllustrator local to Suffolk)
Essential cultural reference
Recontextualises the biblical
story

'|

The Christmas Pine

Contemporary narrative poem
Told from the perspective of a
Christmas tree

Celebrates

Contemporary non-narrative

picture book
Female author
Large, fold out format
Documents the Earth from the
street to the core
High volume Tier 3 Science

vocabulary

Little People Big Dreams:
David Attenborough
lllustrated biography

Explores the life and work of Sir
David Attenborough and the

Specific links to Living things and
Animals... science units
High volume Tier 3 Science
vocabulary

Aesop’s Fables - The Sun and
The Wind
Heritage text
Story with a moral
Essential cultural reference

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Grandad’s Island Paddington The Quangle Wangle’s Hat Rhythm of the Rain Great Women Who Changed the Fantastic Mr Fox
Contemporary narrative picture Heritage text Edward Lear Contemporary narrative picture World Classic short novel
book Classic picture book Heritage poem and seminal poet book lllustrated anthology of An introduction to chapter books
Same author as Y1 - Storm Essential cultural reference Archaic language and nonsense Explores aspects of the water ‘who have Light and humorous
Whale words cycle and the circle of life had a significant impact in their Representations of

anthropomorphism

Year 3: Thematic mapping

Humorous adventure story
that focuses on

A good bridge to longer

Narrates the history of the
Earth
High volume Tier 3 Science
vocabulary

Some archaic references
Themes of Christmas
traditions and modern
representation of St Nicholas
Entertaining and light

narratives
“Twas the Night before My Shadow
Contemporary non-narrative Christmas Robert Louis Stephenson
picture book Seminal heritage poem Classic heritage children’s
Female historian author Essential cultural reference poem

Told in the first person
Some archaic references
Entertaining and light

Crime adventure story

orphan girl.
Rich language, with a sad
ending

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Leon and the Place Between Sam Wu is Not Afraid of the The Magician’s Nephew
Contemporary narrative Contemporary narrative Dark Contemporary narrative Contemporary narrative Heritage narrative chapter
picture book with additional picture book Contemporary narrative chapter book chapter book book
non-narrative section chapter book Black female protagonist and Deeply moving story of a The first book in the classic
Part of a series author bear who is adopted by an Narnia series

Essential cultural reference
A story of adventure,
friendship and bravery

Opportunities to explore
archaic language




Year 4: Thematic mapping

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
The Queen’s Nose Varjak Paw The Boy at the Back of the Young, Gifted and Black The Wind in the Willows
Classic short novel. The Girl who Stole an Contemporary narrative Class Heritage narrative text
Notable British author Elephant chapter book Contemporary narrative Essential cultural reference
A story of magic, adventure -Sri Lankan protagonist Full of mystery and suspense telling the story of a Syrian Full of rich, dense and
and wishes and author The story of a cat who must refugee arriving in the UK from history and the present challenging language to
Entertaining, light humour Thrilling adventure story set learn the ways of his day explore
and a stron, in Sri Lanka ancestors to survive A classic adventure story
about friendship featuring
anthropomorphism
The Girl who Stole an Varjak Paw The Boy at the Back of the Young, Gifted and Black The Wind in the Willows
The Raven Elephant Contemporary narrative Class Heritage narrative text
Edgar Allen Poe -Sri Lankan protagonist chapter book Contemporary narrative Essential cultural reference
Heritage poem and seminal and author Full of mystery and suspense telling the story of a Syrian Full of rich, dense and
Thrilling adventure story set The story of a cat who must refugee arriving in the UK from history and the present challenging language to

Archaic and challenging

A depth study of poetry and
seminal poets

in Sri Lanka

learn the ways of his
ancestors to survive

day

about friendship featuring

explore
A classic adventure story

anthropomorphism

Year 5:

Thematic mapping

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Shackleton’s Journey _ A Midsummer Night's Dream the Tower Five Children and It
Contemporary non-narrative Contemporary historical nge classic —an Contemporary science-fiction Contemporary narrative H!ﬂhge
picture book narrativ“ introduction to the work of narrative telling the story of An adventure story in which seminal

Narrates the history of the
Antarctic explorations of
Shackleton and his crew

Beautifully illustrated, this

book draws on learning from
across the curriculum

A glorious tale of mystery,
intrigue and adventure with
great historical references
throughout
Drawing on learning from

A magical and simple retelling
of the classic story including
some simple plot analysis and
information about
Shakespeare and the Globe

monster plants consuming
buildings in the ci

Narrating some of the joys

four children learn to survive
in the Amazon rainforest

Five children find a sand fairy
who grants them wishes with

humorous consequences
Full of rich, archaic and
challenging language to

Ancient Egypt and Theatre and challenges of living in an explore
Tutankhamun urban community
Moving, thought-provoking
and challenging in equal
measure
If 1 Am Not a Label Daffodils
Rudyard Kipling A beautifully illustrated William Wordsworth
An i ritage p holl ing the Heritage poem by a seminal
bya seminal British poet and achievements of modern and British poet.
author ho Challenging and archaic
A ‘guide for life’ which explores haive ]
the idea of coming of age
Beautifully written and still
relevant to modern living
Challenging and archaic
language throughout
A depth study of the poem and
poet
. .
Year 6: Thematic mapping
.
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Rooftoppers Pig Heart Boy All Aboard the Empire Skellig Dare to be You An Introduction to Dickens
Contemporary narrative set in A second contemporary Windrush Contemporary narrative by A non-narrative book of c ver Tv
Victorian times written by narrative by Contemporary non-narrative acclaimed author David empowerment for young This unit is designed to give
acclaimed Blackman to complement the CUSP Almond people preparing for pupils an understanding of
The story of a boy whose only Windrush unit Narrates the story of two transition to high school Dickens and the context of his

A beautiful adventure story
narrating the quest to find the

hope of survival is to have a
transplant using a pig’s heart

Told from the perspective of a
young traveller
Narrates the history of the
Windrush generation and
their contribution to British
life

friends who find a strange
creature who needs their help
o survive

Some mild swearing used to
convey character

Exemplified through a vast
range of rol. this
book will help pupil:

The Listeners
Walter de la Mare
Aheritage poem full of rich
and archaic language
This poem tells the story of
an unnamed traveller
exploring an abandoned
house inhabited by ghosts.

How to Live Forever
Contemporary narrative
picture book, beautifully

illustrated
Building on the study of Pig
Heart Boy,

The Island
Contemporary narrative
picture book
A powerful story of a man
who washes up on the beach
of an island.

work, including a grounding in
understanding archaic
language.

Some extracts are used from
Oliver Twist to exemplify this
but the unit also addresses
significant themes such as

impact of seminal authors on
modern British culture.




