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William Fletcher Primary School   

   
READING POLICY   

William Fletcher School is a Rights Respecting School, this policy reflects Articles 3 (best interests of the child), 
17 (access to information), 28 (right to education) and 31 (rest, play, culture, arts) of the UN convention on the 

rights of the child.    

  
  

William Fletcher Primary School Reading Policy  
  

At William Fletcher Primary School we are committed to shaping lifelong learners who have a deep 

enjoyment for reading; we recognise it as a core component of every child’s education. Reading is a 
key life skill regardless of children’s background and attainment; competence in reading is the key to 

independent learning and is at the centre of our curriculum, it is given a high priority by all staff in 

recognition of its intrinsic values for enabling children to be successful learners.  

  

Aims and intentions  

• Place reading and books at the centre of our curriculum  

• Instil children, whatever their background, with a lifelong love of reading; share with them an 

enthusiasm for literature and help children to recognise the value of reading as a life skill  

• Encourage children to become motivated and independent readers who read for pleasure by 

introducing them to high quality books and texts, from a broad range of authors and genres.  

• Develop children’s confidence, fluency, and independence when reading a wide variety of text types 

including non-fiction, fiction, poetry and drama  

• Develop children’s abilities to reflect on; have an interest in and to be critical of what they have read 

• Develop research skills, using texts and ICT  

• Enable children to become informed and discerning users of the internet as an integral facet of their 

literacy research skills  

• Encourage care and ownership of books  

  

Objectives  

Reading is closely linked with writing, speaking and listening as well as understanding throughout the 

wider curriculum. Children become successful readers by using a range of strategies to understand the 

meaning of the text.  

We believe that literate children should:  

• Read with confidence, fluency and understanding  

• Be taught the full range of reading strategies, including: decoding and blending through phonic 

knowledge, sight word recognition, vocabulary, inference, prediction, explaining, retrieving, 

summarising and sequencing  

• Develop these through whole class, shared, guided and independent reading activities and have 

their progress in fluency, expression and progressive comprehension skills tracked  

• Correct their own mistakes  



• Have an interest and curiosity in words and their meanings, developing a varied and rich vocabulary 

• Read a range of genres in fiction and non-fiction and become familiar with different genres and 
their key purposes, stylistic features, vocabulary and techniques  

• Use conventions of library organisation and ICT systems to access texts to locate information  

• Through reading and writing, develop their own powers of imagination, inventiveness and critical 

awareness  

• Discuss books with reference to author, illustrator, genre, theme and characters, to express personal 

responses with increasing fluency  

• See the reading process being modelled by their teacher and take part regularly in activities with 

the whole class, in a small group or individually  

• Understand the alphabetic code and spelling system and use this to read and spell accurately  

• Have a suitable technical vocabulary through which to understand and discuss their reading  

• Be interested in books, read for pleasure and evaluate to justify their preferences  

  

Teaching strategies  

We believe that word recognition and language comprehension go hand in hand. Children need to 
learn word reading skills through being taught:  

• Phonics knowledge (phonemic awareness, blending skills and GPC knowledge)  

• Repetition and teaching of ‘harder to read and spell words’  

• Whole class or group guided reading strategies such as – paired reading, echo reading, choral 

reading, modelled reading with expression and use of the punctuation  

  

These strategies will help children develop their fluency, leading to automaticity.  

  

We teach language comprehension skills through:  

• Our daily whole class reading lessons  

• Reading to and with children and children reading by themselves  

• Pre-teaching of texts to help children understand vocabulary and meaning (particularly for our 

disadvantaged children)  

  

ELS Phonics  

Phonics is taught daily in EYFS and Year 1 and, where applicable, in Year 2 and Key Stage 2, using the 

Essential Letters and Sounds validated scheme. Most children are taught and learn in year groups. This 

promotes a consistent and systematic approach to the learning of decoding and blending words. Any 

children who find the learning of specific sounds difficult, will receive additional Essential Letters and 

Sounds interventions to help them.  

  

During phonics sessions, the children will:  

• Revise and revisit previously taught sounds  

• Learn new sounds  

• Apply these new sounds to their reading and writing  

• Recognise ‘harder to read words’  

  

After learning a new sound, children are given decodable reading books which include that sound, to 

take home and apply their learning.  

  



CUSP Reading  

At William Fletcher School we follow the CUSP scheme of work for reading. In Years 1 and 2 the children 
will have three whole class reading lessons a week and in Years 3 to 6 the children have five whole class 

reading lessons. The CUSP Reading curriculum is built on three core pillars:   

1. Explicit vocabulary instruction   

2. Prosodic reading (explicit teaching of fluency)   

3. Thinking hard   

  

Reading competencies are progressively and systematically mapped. Diverse representation is evident 

in the thematic mapping document. Pupils read whole texts (books) on days 1/4/5 of each week which 
have been thematically mapped out (see appendix 1). On days 2/3 of each week, they read 

supplementary texts. These are written to enhance pupils’ understanding of the core text and ensure 
that pupils read a broad range of text types.   

  

Each day focusses on a different reading competency (prediction, inference, summarise, vocabulary, 

retrieval and understanding themes). Questions are deliberately varied to help children think hard 
about what they have read. Reading fluency is explicitly taught as one of the three parts of every 

lesson. We use a range of prosodic reading strategies in reading and across the curriculum. These help 

to ensure that every pupil is able to access high-demand literature, regardless of their decoding ability.  

  

Each lesson follows a similar format –  - 

Explain  

- Example  

- Attempt  

- Apply  

- Challenge  

  

The CUSP reading curriculum starts in EYFS where the children have a structured story time, with texts 

that introduce pupils to the language, ideas and concepts of the CUSP curriculum.  

  

Other opportunities for reading  

As well as our Essential Letters and Sounds Phonics and CUSP Reading schemes, the children are also 

taught and exposed to reading in other forms across the school. These can include but are not limited 

to –   

- Independent reading  

- Guided reading in small groups  

- 1 to 1 reading with an adult  

- Small targeted group reading comprehension focus  

- Comprehension focus in foundation subjects  

- Teachers reading to the class  

- Accessible school library with regular visits to choose from a wide range of texts  

- Taking home additional books (particularly in EYFS and Year 1 alongside their phonics 

decodable book – for example a picture book or book which focusses on rhyme)   

  
Home reading and Reading Diaries  

In EYFS, Year 1 and, where applicable, in Years 2 to 6, children are given decodable books to read 4 

times throughout a week based on the sounds they have been learning in the ELS validated scheme. 
As well as this, where applicable, children may take home a banded book to match their current level 



of reading and are given opportunities throughout the week to change these. Children who no longer 

need a banded book can begin to choose their own books to read, with guidance from the teacher. 
The children are also given the opportunity to regularly visit the school library and take home a book 

from there.  

  

Ideally children will read every day however, we expect a minimum of at least 3 times a week. Every 

child has a reading diary to record what they have read. Lower down the school this can be filled in by 

a parent/carer or the child however, higher up the school, we would expect the children to fill this in 
themselves and write comments about the book they have read. As the reading diary is filled in, every 

25 nights the child reads, they receive a raffle ticket to enter a termly prize draw.  

  

The Reading Environment  

All school areas provide a print rich environment. Each classroom has a book area with reading displays 

or areas. The school library has a wide range of rich reading materials including picture books, poetry, 

fiction and non-fiction including reference books; children visit the library regularly where they are 

given time to browse and choose books to read in school and at home.  

  

Additional support  

Class teachers and the Senior Leadership Team monitor children’s progress very carefully using 

assessment data, observations, and feedback. In some cases where children are experiencing 

difficulties or need challenging further, reading interventions are put in place. Some of the 
interventions that may take place are:  

• ELS Phonics interventions in EYFS and KS1  

• Small comprehension-based group work in KS2  

  

As well as reading interventions there are regular volunteer readers who read with children that need 

extra support.  

  

Assessment  

Classes and Key Stages will use different formative and summative assessments to monitor the 

progress of the children. These can include:  

• ELS termly assessments of phonic knowledge  

• individual children’s word recognition of ‘harder to read/spell’ words   

• standardised reading tests  

  

Parental involvement  

Co-operation and support from parents and carers is essential if a child is to become a successful and 

competent reader. At William Fletcher Primary School, we work hard to develop a strong partnership 
between home and school. When a child is in EYFS their parents and carers are invited to a meeting to 

learn about the school’s approach to phonics and reading and how they can support their child at 

home in this area. They are also sent home demonstration videos modelling segmenting and blending. 

Parents and carers are actively encouraged to regularly read with their child at home; this continues 

all the way through their child’s time at William Fletcher. To further support parents and carers with 
home reading, we support parents by discussing areas such as: phonics, reading progression, reading 

for pleasure, practical ways to help children with reading and reading tests.  

  



Reading for pleasure  

Reading is promoted across the school through various activities. We have author visits (including 
virtual meetings), we hold reading challenges/events and displays, celebrate World Book Day, take part 

in poetry recital competitions and visit local libraries. We have after-school book swaps where children 

can donate books and take home a book. Older children will visit younger children and share books 
and stories with them. The children are also encouraged to visit the school library once a week to take 

home a book.  

  

Equal opportunities  

In line with the school’s Equality and Inclusion policies we believe that all children are entitled to high 

quality teaching and learning.  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

   

Appendix 1  

 



  

  

  


